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The Reality of my English Education in State 
Polytechnic of Bali
Drs. I Ketut Budarma
A. BACK GROUND
　I started learning English in 1977, when I was still in the sixth year of 
my elementary school. I bought a small phrase book and tried to memorize 
some expressions that might be useful for my job as a part-time caddy at 
the Bali Handara Kosaido Country Club Golf Course in my village. I was 
motivated to learn English because I knew if a caddy could speak English 
you could serve foreign golfers and you might get better tips from them.
　Soon after I finished my elementary school, I had to move to another 
village and I lived in an orphanage. This village was not a tourist spot, 
though I always tried my best to develop my English even though I had 
no time to practice. In 1978, the head warden of the orphanage asked me 
to translate some Indonesian letters written by the students to their 
sponsors in Germany into English and when the sponsors replied them, I 
had to translate their replies into Indonesian. By doing this, I could 
improve my writing skills and enrich my vocabulary.
　In 1980 I had to move to Denpasar, the capital of Bali and continued my 
high school there. In Denpasar I could meet foreigners and practice my 
English. During my semester break I worked part-time in a hotel. 
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　In 1981, my head warden asked me to teach my colleagues English in 
the orphanage. In 1983 I finished my high school and decided to carry on 
my studies in University. I applied for English literature studies, and I was 
accepted. In 1987 I started teaching in a prestigious English school called 
IEC (Intensive English Course), at that time I was in the sixth semester. 
Soon after my graduation from University, I applied for a position as an 
English Instructor in the state Polytechnic of Bali. I was accepted and the 
government sent me to PEDC (Polytechnic Education Development 
Center) in Bandung, West Java. I had to take courses on teaching 
methodology for one year. In 1989 I started teaching English for tourism. 
In the afternoon I taught English for several hotels and travel companies.
　I realized that I did not graduate from a teacher's college. I had to seek 
out by myself resources that might improve my teaching skills. Looking 
back over my 20 years experience in teaching English, I will try to recall 
my learning style and what methods were most effective. 
　As teachers, we need to ask ourselves why we spend much time, energy 
and even money to learn teaching methods. What is a method for? How 
much have the methods we studied significantly improved the learners' 
competency in mastering English?
　To me, a method of teaching is a signification of a teaching strategy. 
Naturally, all humankind is willing to learn and master certain 
competencies needed in their lives in the simplest and natural way. The 
method of teaching was developed to simplify a complicated concept into 
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an easy to learn concept. The idea is to create an approach and a strategy, 
so that learners of English could master the language in the shortest 
period of time.
As an English teacher, we need to, at least do the following:
A. Simplifying
Teachers plan a lesson for learners of English and the lesson has 
to be easy to do and understand.
B. Generalizing
Teachers provide students with some models and draw a general 
conclusion.
C. Stereotyping
Here a teacher of English creates a situation where students have 
to take an image of a particular type of person.
D. Caricaturing
Teachers provide learners with a picture, description or 
impression of somebody that makes them look funny or ridiculous 
by exaggerating certain characteristic.
　From my personal experience in learning and mastering English we can 
see at least there are three important points. First, is the mastering of 
instant expressions that could be directly used in real communication. 
Secondly, we have to have an opportunity to use the expression in real 
communication with native speakers of English. This real communication 
experience will enhance students' confidence to converse with different 
nationalities. Thirdly, to expand and improve the quality of the students' 
English, they need to take structured courses in school. Even though the 
method I learned English was so simple the steps could be broken down 
into several elements into a method of teaching English as a foreign 
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language.
　As Chomsky has defined the difference between competence and 
performance, someone is considered to be competent if he has sufficient 
knowledge of the language. Language performance when the person can 
use the language in an actual situation. Chomsky's assertion has inspired 
methodologists to develop methods under the umbrella term of 
communicative language teaching. Chomsky believed that one could 
communicate in a new language when he has both competence and 
performance. Language teachers responded Chomsky's theory differently. 
There have been a many discussions as to whether a foreign language 
learner must be competent first before being able to perform or does 
performance precede competence. But most language teachers claim they 
acquired their mother tongue from their parents. They started 
communicating with short words without knowing the system of the 
language. Their growth was followed by the complexity and accuracy of 
their language structure.
B. COMMUNICATIVE LANGUAGE TEACHING
　English teachers who teach English as a foreign language have 
elaborated upon the phenomenon above. They begin teaching their 
students by giving them language functions and expressions and give 
them unlimited opportunities to use them in actual communication with 
their friends. Fluency before accuracy is actually synonymous to 
performance before competence.
　The characteristics of the communicative language teaching include the 
following:
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1. Identify the needs of learners and focus on them.
A teacher of English has to do a needs analysis before delivering 
English instruction to the students, and he has to find out why the 
students are eager to learn English and what they are going to do 
after completing their English study. We believe when they learn 
something they really need, they will be more motivated and 
committed to learn.
2. Emphasize conceptual structures and speech acts (notion and 
function) in the syllabus organization. This focus on functions are 
performed when language is used to perform some kind of action 
such as "agreeing" or expressing conceptual items such as time or 
quantity.
3. Tolerate language variation in the classroom, including mixing 
target languages and the mother tongue. It is human and very 
natural when we learn and speak English as a foreign language 
subconsciously that our mother tongue is interspersed and gives 
color to our English. This happens not only in countries where 
English is a foreign language but also in English speaking countries 
themselves. We know Australian English, British English and 
American English. The tolerance should be limited in to certain 
extent in order create a communication breakdown.
4. A concern for individualization and autonomous learning is 
important. The concern focuses on the learners individual language 
needs.
5. Create a supportive environment including a reduction of the 
teacher's role as sole arbiter of correct language. By providing a 
supportive environment to learners, they will strive to use the 
language in various contexts. The main role of the teacher is as a 
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facilitator.
6. Tolerance of errors is an inevitable aspect of the language 
acquisition process. There are two types of errors in language 
learning. There are errors that might cause a communication 
breakdown and errors that do not cause a breakdown. Tolerance is 
only given to the latter case.
7. Present language items in context rather than in isolation. In 
communicative language teaching, any item presented has to be 
contextualized. A teacher must create a context when he is 
teaching a certain item. By doing this, learners will perceive the 
item and be able to use it in a given context.
8. Use authentic materials. Teachers bring learners directly to the 
authentic use of the language in real life situations. The more real 
life situations involved in language teaching, the better.
9. Techniques that encourage natural language works, especially for 
oral activities: group and pair work, role-play, in formatting gap 
exercises. The techniques could minimize the gap between the fast 
learners and slow learners, encourage the quiet students to speak 
and create great cohesiveness and fun. 
　The principles of communicative language teaching reported above are 
applied the student's need to acquire the four language skills: speaking, 
listening, reading, writing. Naturally, the first stage of acquiring a new 
language is to speak or for oral communication. In my background, though 
it was so simple, my objective to learn English from the phrase book was 
to orally communicate with the golfers during their game in the golf 
course. As a caddy I did not need much writing skill. As a modern English 
teacher I try to recall my previous learning experiences and adopt some 
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beneficial elements and merge them with current methods of teaching.
　I have been teaching English since 1988, sometimes in hotels or travel 
agencies. Most of the participants had spoken some English. My students 
in the State Polytechnic of Bali began studying there after their six years 
of learning English. In our national curriculum, English classes are offered 
from secondary school, now even from elementary school. So most of my 
students had considerable grammar at school, but they did not feel 
comfortable when speaking. This was the result of a rigid and framed 
range of vocabulary.
　The students claimed that the topics were not relevant or interesting. 
They were not given information to give substance to the topic, and they 
were not motivated to talk. They did not feel that they did not really want 
to say something. From their previous learning experience I attempted to 
modify my teaching strategy by focusing more in speaking. I believed 
speaking would facilitate attainment of the other language skills.
　Here, I use the model of my English teaching at the State Polytechnic of 
Bali. I teach in the travel studies field. The graduates of this program will 
work in travel agencies, airline companies, and cargo agents where English 
is needed. My position as the head of the language department and 
curriculum has inspired me to send English teachers to related industries 
where the graduates will work. They have to do at least a month of 
training to observe the actual use of English in the work place. When they 
finish this training they have to design teaching materials and practice 
sets. 
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C. REASON FOR SPEAKING
　As an English teacher we cannot just come into the classroom and say, 
"Good morning class, today we are going to discuss about the impact of 
tourist business in Bali. Now work in group of five and talk about it". This 
abrupt instruction will not motivate the students to speak. They may have 
no interest in the subject, any relevant knowledge and experience, and 
any desire or perceived need to talk about it. They are panicked and there 
is nothing to say. It happens because they are not interested to talk about 
it, they do not have sufficient knowledge about the topic and they might 
also think it is not related to their future job.
　In my class, one topic will be taught in three (3) sessions plus practice. 
During the first session, we give them an overview about the topic, elicit 
their knowledge and tell them the relevance of the topic of their future 
occupation. We also provide them with relevant vocabulary items.
　During the second session we set some context and organize speaking 
activities in pairs, threes and small group as well as with the class as a 
whole. The main aim of these activities is to provide an opportunity to 
practice speaking, focusing more on fluency improvement then getting 
accurate sentences. They also practice several related language functions.
　On the third session the teacher will invite each pair or group or 
sometimes individuals to present the topic in front of the class. The rest of 
the students will do what we call peer evaluation. After the presentation 
they provide feedback to the presenter, and the teacher will take a score 
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during the presentation. The score should at least include skills, attitude 
and appearance. Some topics have to be demonstrated outside the 
classroom, for example, the "Kintamani full day tour". The teachers have to 
organize a real tour with the students using our campus bus. Each student 
in turn has to perform as a tour guide in the bus. This reality-based 
presentation could only happen after a series of role-plays in the 
classroom. 
　Another task that we can implement to motivate students to speak is 
by creating information gap activities. Naturally, we communicate because 
one of us has information and another does not. The aim of the activity is 
to get learners to use the language they are learning to interact in realistic 
and meaningful ways, by involving exchanges of information. I usually 
create information gap activities by setting some context, for instance one 
of the student works in a tourist information centre. The other is a tourist 
looking for information. The tourist will work hard to find out the 
information he needs and the tourist information center staff will supply 
the tourist with information he has. 
　Communication is not merely done orally but also through listening, 
reading and writing. Below I would like to share my own experience in 
teaching language skills in my institution.
a. Listening 
　For foreign learners of English, listening is a very challenging activity. 
Most students understand when they read a piece of information but not 
when he listens to it. This happens mostly because of the method used in 
the learner's previous language education experience. Most teachers use 
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unauthentic listening texts that are very slow, and unnaturally enunciate 
or exaggerate stress and intonation. This kind of listening material is 
derived from the teachers' experiences when they used to learn English in 
schools.
　The best way is to implement an authentic listening and ask the 
students to listen to it. They do not need to understand every word in the 
passage but they understand the gist of the message. In my teaching 
experience, I first establish some context, for example, I will ask the 
students to listen to an airport announcement. They are all pretending to 
be passengers. When they're listening to the announcement they have to 
react accordingly. Most students understand and act as the announcement 
dictates, then I ask them whether they understood each word in the 
announcement. Most of them did not, but they understood the overall 
meaning the message. The nature of listening is to understand the 
message, not each word. This also happens when listening to our mother 
tongue. 
b. Speaking
　During the oral communicative activities teacher should not interrupt 
learners. Let them communicate. When the communication is stalled 
teachers can offer assistance. There are times when the focus is on 
fluency. During the communicative activities like this, correction is not 
appropriate and could interfere with the purpose of the activity. As a 
teacher we have to make it clear, whether our aim is accuracy or fluency 
and we need to adapt our role in class appropriately. The more the 
teacher is involved in the communicative activity, the less challenging and 
interesting it will be.
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　Thus the basic procedure for an oral communicative activity might be:
1. The teacher sets up an activity and introduces the activity to 
students. At this stage the teacher has to describe the activity as 
clearly as possible, then students will be able to perform the activity 
well.
2. Students Do the Activity
At this stage students will carry out the instructions designed by 
the teacher individually or in groups as they perform their roles. 
The teacher should not be involved or should remain out of sight.
3. Teacher gets feedback, does follow-up work.
During the communicative activity at stage 2 above, the teacher 
takes note of students' mistakes unobtrusively and reviews the 
material after the activity session is over, as re-enforcement. 
　Most topics in my lessons are followed up by a conversation model 
between staff and clients. This model can be easily acted out as a drama, 
role-play or simulation. Reality-based classroom activities help students to 
bridge and minimize the gap between classroom activities and actual 
situations where English will be used in related industries.
　Language learning, especially for those who are not talented in language, 
might find the class boring. Boredom is a human response. In language 
classes implementing games can alleviate boredom. Teachers believe that 
language teaching should be enjoyable. If there is a way where we can 
achieve our goals and still be happy, why not choose these means. A 
teacher will always pursue ways where learners could be academically 
and mentally rewarded. Games can be adopted from local practices that 
are part of the students' upbringing. Some language teaching games are 
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not culturally appropriate to all students. The teacher must modify and 
adapt them for students.
c. Writing
　Most foreign learners of English, feel nervous when they are asked to 
write, since writing involves spelling, grammar, punctuation and paragraph 
development. A nervous experience will always lead to another nervous 
experience. This may happen because their teacher asked them to 
compose a piece of writing, for instance about their family. Teachers 
believe students would find this easy since the family is a familiar topic for 
students. But teachers forget that when one writes about family, he needs 
to use a lot of grammatical elements. Teachers need to keep in mind about 
how often a learner may write this type of text. How often are we asked 
to write about our family, and who will be the readers of this written 
work.
　A writing exercise must be interesting, natural and must be useful for 
the students. In my experience I combined the writing activities with 
listening. I began by giving my students a very simple reservation form. I 
ask them first to read the form, and then I turn on the tape. In the tape 
they hear someone's calling an agent reserving a tour. After listening to it 
Listening
Writing Speaking
Reading
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twice they have to fill out the reservation form. After that I ask them to 
compare their answer with his partner's. I chose a reservation form 
because in the future they will have to process reservations in their work. 
Another activity could use a telephone message form. The basic question 
that we have to ask is whether they really need to listen and to write to 
the message or not, and whether the message relevant to their future.
d. Reading
　In my practice I need to use authentic reading materials. For instance, 
students have to respond to a letter of enquiry, a complaint or a 
cancellation. Each student in our school has an e-mail address, so I ask 
them to work in pairs and his partner writes a letter of enquiry. Then the 
student has to be able to reply to the letter based on his Travel Agency's 
policy.
　In this case I combined a reading activity with writing. This is natural 
in our lives. Reading as one of the receptive skills and will trigger other 
skills. The four language skills are interrelated and inseparable 
D. LESSON PLANNING
　I am convinced most English teachers have read "Learning Teaching" 
written by Jim Scrivener or other resources giving various ideas in 
teaching English. The essential purpose of any method or technique in 
teaching is to maximize the learner's achievement through an enjoyable 
process of learning. As a teacher of English we have to plan our lesson 
thoroughly. When we are planning a lesson our priority is the learners. We 
have to find out what they like doing, and what topics interest them. We 
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have to find out those two things because we want them to enjoy the 
lesson and get benefit from it. After that we have to determine our goals 
for each lesson and each activity. In each lesson you are planning, learners 
to have to achieve something as well as the teachers themselves. The next 
step is to determine the subject matter of the lesson. This is usually called 
the teaching point. Here teachers need to breakdown the lesson into 
several components, such as the language items standard or used, topics 
and contexts used and preparing items required by the lesson. This step 
is followed by teaching procedures we have to follow to sequentially. 
Creating activities that may help learners to optimize their achievement is 
required by the objective of the lesson. The activities have to link together 
to compose an entire lesson. We need to set time allotment for each 
activity. After completing our teaching procedures then, we have to find 
suitable material such as texts, tapes, course books, authentic materials, or 
role cards. Our teaching procedures require certain classroom management 
techniques. How will be the chairs arranged what form of instruction is 
appropriate, how much time each stage will take?
Below is a sample of Lesson Plan
Name : Drs. K. Budarma
Date : June 15, 2006
Number of student :
Level : Professional English 2
Length : 90 minutes
1. Objectives:
By the end of this lesson the students will be able to handle 
enquiries in English.
2. Evidence
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-  Student can fill in reservation forms
- Student can fill in reservation diary
- Student understand the written enquiries and respond them
3. Language skill
- Listening to guest request
- Writing
- Reading specific message.
4. Language System
- Present Simple
- W / H Question
- Giving suggestions.
5. Specific target sentences / vocabulary / function / pronunciation
- I think you should ....................
- Yes, we do offer ....................
- What would you like to ....................
- If I were you I would ....................
6. Topic / Context
Handling enquiry and reservation in a Travel Agency
7. Source of Material
- Handout ESP 2
- Authentic reservation form
- Authentic e-mail reservation
- Brochure ( product of the agents)
- Listening
8. Assumptions :
I am assuming that the learners will be able to handle reservation and 
enquiry properly.
9. Anticipated problem
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-  What do you like to ______ instead of what would you like 
to__________
-  If I you __________instead of If I were you I would____________
　As we know, a lesson plan is only used for one session of lesson. The 
lesson plan derives from syllabus.
E. SYLLABUS AND TIMETABLE
　The lesson plan that previously discussed is derived from a timetable of 
a syllabus. A syllabus can be mainly grammatical or functional or lexical. 
It could also be in the form oflanguage skills, listening, speaking, writing 
and reading or something a mixture of work on systems and skills. Some 
describe course content in terms topics or tasks.
　A syllabus is a very helpful tool for teachers in setting out what we 
expect to cover with our class within a certain period of time. But it can 
be a burden as well when the syllabus is not realistic for our students in 
terms of their needs and what they have to achieve within a certain 
period of time
　The teacher's job is to realize the syllabus thoroughly and interpret it 
into a series of lessons. Teachers have to map out how they will cover the 
content of the syllabus in their timetable. We select certain items from the 
syllabus and write them into our plan. We have to keep in mind when we 
interpret a syllabus into a series of lessons inour timetable that we have to 
make the lesson balanced, interesting and motivating.
　The timetable normally uses general headings or can be more detailed 
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specifying exactly what is to be done. It outlines interrelated topics and 
sequential steps. Certain topics in the timetable could be prerequisite of 
the other topics. Thus when you are planning a timetable you have to 
consider the following:
a. It must have good tolerance and variety
b. It must be sequential
c. It must show gradual level of difficulties
　In my case, in state polytechnic of Bali we have a course book. We need 
to plan lessons from the course book and we find other relevant materials 
supporting and strengtheningthe subject matter discussed.
F. EVALUATING MATERIALS
　A creative teacher always strives to find materials that make his 
students more motivated and excited. Often we try to find alternative 
materials items based on dissatisfaction with what is being currently used. 
Before evaluating materials, we need to examine the nature of our 
students and their needs. It is important for us to be able to judge the 
materials based on our knowledge of the students who will use the 
materials. After drawing up a profile of our students and their needs, then 
we can start evaluating materials. First we can see our current course 
book, how well it suitsthe students. To be more empiricalwe can pilot the 
materials with a small group of students in our school and examine the 
results before deciding to use the materials for all the students.
　Here are three major components in analyzing our students' needs
1. Description of students
Teacher describes the students, who they are what they bring to 
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class, why they learn English.
2. Description of students needs
Teacher describes student needs, when they will use the language, 
which area of language and what language skills they require.
3. Conclusion
Teacher makes a general term, the type of material the teacher 
would like to see for the students.
G. CLASS ROOM MANAGEMENT 
　When the three main steps are done (lesson planning, syllabus and 
materials evaluation), the teacher needs to consider classroom-seating 
arrangements. When we are arranging classroom seating we need to 
consider :
a. How the arrangement affects the relationship between the 
teacher and students and how it will affect the classroom atmosphere.
b.  Which arrangement would be most conducive to the teacher 
maintaining affective control over the class.
c.  When the teacher will dominate the class and what his role will 
be.
d.  Which arrangement will make the students able to talk to each 
other.
e.  Which arrangements allow the students to communicate without 
interfere from the teacher.
f. How thesize of the group willaffect the arrangement
g. What activity would be suitable for the arrangement.
　By considering the 7 factors above, we can arrange the classroom to 
make the lesson more interesting and enjoyable. The following seating 
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arrangements could be considered
　　a. Pairs c. opposing teams f. panel
　　b. enemy corners d. face to face/back to back g. public meeting
　There are many creative ways to use the classroomto enhance learning. 
We can label different parts of the room as parts of a house, hotel, a tourist 
object and give the students directionsto follow. One day the class room 
can be a department store another day a food market and assigndifferent 
students the role of clerks and customers. Give them play money and 
encourage them to make purchase in English.
　Your classroom can be a stage where the students perform a play or a 
drama. Use the classroom walls to display materialsthat will help them 
learn as well as work your students have produced and will be proud of. 
Change the display regularly, the theme has to be in with the topic the 
students working on.
　The idea of arranging the classroom aims at making your classroom a 
happy, nourishing environment. Since we believe that motivated students 
will be active learners.
